Example of narrative text for promotion to full professor – M. Day

Program of Scholarly Activity

1. The Scholarship of Teaching (Boyer 1990)

In 1999, I was hired into a position focusing on writing in electronic environments, so my research and publications have naturally emphasized the pedagogy and rhetoric of written computer-mediated communication (CMC). As a teacher of composition, composition pedagogy, and technical writing, through my scholarship I seek to find new ways to understand the writing process on computers and the Web, and to investigate and advocate new ways to teach writing with computers and the Internet.  Since my days as a graduate student researcher at U.C. Berkeley I have been interested in several key issues related to the use of CMC in writing classes. First, I wanted to show how synchronous forms of CMC such as chat and online textual worlds might be used in writing classes to provide a form of collaborative invention and interaction to help students develop and organize ideas in relation to the views of others, while simultaneously enhancing class community and providing a written record of the discussion.  My earlier articles (1995-2000) on synchronous CMC demonstrated this focus.

In my “Writing in the Matrix” chapter (1998), I investigated the potential for students to gain an understanding of professional ethos and discursive practices by tapping into ongoing e-mail discussions for information on research projects that could not be provided by books or online databases. I then co-edited The Online Writing Classroom (2000) to help other computer-using college writing teachers in need of theory and practical examples for using networked computers in composition classes. This book was positively reviewed and is still mentioned in online and conference discussions of computers and writing.

Combining my concern for online ethos with larger administrative and professional issues that computer-using college writing teachers must face in their extended campus communities, I published   “Humanities and the Internet” (1997), “Teachers at the Crossroads” (2000), “A Meshing of Minds” (2001), and “The Role of Technology in Writing Across the Curriculum/Communication Across the Curriculum Programs” (2001). In these four publications, my goal was to provide guidance, advice, and models for computer and web-using writing teachers, and to look toward the future of program development, faculty evaluation, and scholarly activity.  I should note here that not only have I written about the promises and perils of online publication, I have also followed the theory of online publication with practical application by publishing articles in three peer-reviewed online journals, Kairos, Academic Writing, and Computers and Composition Online, as well as in one peer-reviewed digital collection, Technological Ecologies and Sustainability.

In 1998 I was approached by the National Council of Teachers of English (NCTE) Committee on Scientific and Technical Communication to edit a collection on using the World Wide Web in technical communication programs. By 1999 I had enlisted co-editor Carol Lipson, and we began the process of soliciting, reviewing, and editing chapters in 2000. Published in 2005 by Lawrence Erlbaum Associates, this peer reviewed collection broke new ground in the field by providing rationale, curriculum designs, pedagogical approaches, and models that teachers and administrators could adapt to their own purposes and local contexts. Technical Communication and the World Wide Web has sold relatively well, was very positively reviewed in seven publications, and has been cited numerous times in print and on the web.

As part of my involvement as chair and executive board member of the NCTE Assembly on Computers in English in the 1990s, I became active in national efforts to provide support and guidance for English Language Arts teachers struggling to use very limited computer and web resources in K-12 classrooms.  From 2000 to 2003, as part of Professor Jule Scarborough’s National Science Foundation Grant, I focused my energy on the local level and led several workshops and collaborative projects with Rockford public school teachers. In 2004, I reported on the research aspect of this project at the NCTE convention and published a chapter in the American Association of Higher Education text, Strategic Alliance to Advance Technological Education through Enhanced Mathematics, Science, Technology, and English Education at the Secondary Level.

More recently, I have continued the thread of my research in digital composition with a collaborative investigation of interactive, participatory Web 2.0 technologies such as social networking and their potential as tools for teaching rhetoric and composition.  In October and November 2006, I presented a conference paper and keynote address on this subject, and was subsequently asked to co-edit a double issue (online and print, with separate content) of Computers and Composition on possible applications of Web 2.0 theory in the composition classroom.  The online issue has just been published, and the print issue will be out in 2010.

As I constantly strive to make the results of my research available to the widest possible audiences, I decided that writing a textbook for composition students would be an appropriate venue for sharing my expertise.  A few years ago the Senior Sponsoring Editor in English at McGraw-Hill approached me to co-author a composition handbook with Duane Roen.  Tentatively titled The Mayfield Handbook, the project is now well under way, with over twenty chapters written. We began the review cycle last year, and sixteen chapters have received very positive pre-publication reviews.  The Mayfield Handbook is under contract and due out in 2012.  Handbooks are not easy to write, but as a professional educator, I feel obligated to use this opportunity to continue to refine my research in teaching and apply it in ways that will reach thousands of students and teachers.

2. The Scholarship of Administration

In 2002, I became director of the First-Year Composition (FYComp) Program, an appropriate position for me because the technological focus of the program matches my research in digital composition and rhetoric. I immediately put my research to work by asking members of the FYComp Committee to develop programmatic outcomes and assessment instruments. In the process, we applied national recommendations to the local context of our FYComp program. This multi-year process resulted in a set of outcomes (including technology outcomes) currently used as a model by other writing programs around the country.  

The local and national need for responsible, authentic methods of assessing students learning led me to apply for membership in the newly formed National Coalition for Electronic Portfolio Research (NCEPR) in 2003.  After winning acceptance to the coalition, NIU joined nine other colleges and universities to form Cohort One of the NCEPR. Subsequently, for three years our team of three researchers worked closely with teams from the other schools to investigate the value of reflection in the context of electronic portfolios, on a national and international level. Concurrently, the NIU team developed NIU’s FYComp electronic portfolio assessment system, and has been fine-tuning it for the past six years.  Our electronic portfolio system has frequently been cited as a good model of assessment in national conversations, such as those on WPA-L, the Council of Writing Program Administrators online discussion group.  As an outgrowth of this research, I presented papers at national conferences such as CCCC and Computers and Writing, as well as at regional conferences and K-12 professional development institutes.  A chapter that emerged from my research, “Influencing Learning through Faculty and Student Generated Outcome Assessment,” recently appeared in the NCEPR-sponsored collection, Electronic Portfolios 2.0.

As part of my continuing attention to sustainable uses of computer and web technology in the FYComp program, I have been active in following the national conversations in journals such as Kairos, and Computers and Composition, as well as in online discussions such as WPA-L and TechRhet.  When possible, I have adapted best practices from other universities to NIU’s context, and, in return, I have disseminated best practices from our program to national audiences. For example, our FYComp program was cited as a good example in Richard Selfe’s Sustainable Communication Practices: Creating a Culture of Support for Technology-rich Education in 2005.  At about the same time, I posted a draft of my Philosophy of Administration to the WPA-L list and co-hosted a workshop about the importance of administrative philosophies at the 2005 WPA conference. The two research threads – technological sustainability and administrative philosophy – converged to provide the impetus for me to write one of my latest chapters, “The Administrator as Technorhetorician: Sustainable Technological Ecologies in Writing Programs,” which was recently published in a collection called Technological Ecologies and Sustainability. 

More and more institutions are looking for new ways to measure and value the contributions of faculty members to the overall health and mission of not only the university but also the national and international field, and some are expanding their notions of scholarship to include the scholarship of administration (see Doyle 2004 and Logue 2009 in my dossier).  I believe that in addition to my publications and presentations, my research and scholarship has had a broad impact on NIU and the field of composition. The NIU FYComp program, which affects almost all students who come to NIU for their first year of college, is a kind of publication in that I have collaborated with external experts and internal stakeholders to synthesize an approach to college composition through top-down (national experts) and bottom-up (the grounded research of our assessment system) methods. Some of my most successful scholarship has had an effect not only on program design and assessment, but also on long-term institutional planning. As an outgrowth of our success with reflective electronic portfolios in FYComp assessment, I have used the same bottom-up/top-down research process to develop a Strategic Planning proposal for longitudinal General Education electronic portfolios at NIU, as well as to help the Foundations of Excellence in the First-Year Experience steering committee improve the NIU experience for first-year students.   Above all, in my publications as well as my development of a large academic program, I strive to bring my research to bear on the most pressing problems for the widest array of higher education stakeholders.


